Background: Native Hawaiians, representing 25% of Hawai'i's population, suffer socioeconomic and health strains as evidenced by overrepresentation in low-wage jobs without health insurance and a higher prevalence of chronic disease compared with Hawai'i's other ethnic groups. Native Hawaiians are more likely to attend community colleges than 4-year colleges and have high dropout rates.
However, interventions targeting social determinants tend to focus on one problem at a time (health, education, or employment), rather than helping people to advance their standard of living. 10, 11 When disadvantaged students access college, it usually is junior college, with graduation rates below 50%. 12 Barriers include lifelong exposure to racism and low socioeconomic status, which can limit development of study skills, success in primary and secondary schools, and opportunities for higher education. [13] [14] [15] People designing interventions, however, often base them on their own values, and sometimes these interventions do not fit or are not embraced by the target population. 16 An important traditional Hawaiian value is lōkahi, a holistic balance or well-being, inclusive of emotional, social, cultural, physical, cognitive, spiritual, environmental, and economic domains. 17 Another is kuleana, which refers to individual and collective responsibility for the functioning and advancement of society.
The gift of education is not free, but requires the recipient to mature into the new role and give back to society by performing well and graciously in it. Finally, Native Hawaiians, like other indigenous groups, want to be engaged collaboratively with researchers (or better yet, as researchers) in the development and testing of holistic interventions that fit their culture. [18] [19] [20] [21] Inclusivity empowers marginalized groups to improve life conditions and increases leadership skills and work readiness. 22 This paper describes steps taken by an academic-community partnership to develop a holistic intervention that incorporates key cultural values to improve income-earning capacity and well-being of Native Hawaiians. The resulting "Pathway Out of Poverty" program was developed to support students from NA to LPN to RN. The curriculum emphasizes Native Hawaiian traditions, fosters cultural pride, and promotes healthy-living behaviors while helping students toward long-term socioeconomic stability.
Methods
The partnership included underserved students, community college officials, community members/partners, and workforce leaders, and employed a culturally based action research approach to build a program to help students escape poverty and lead healthier lives. Action research involves partners in problem-solving cycles of exploration, planning, and evaluation. 23 According to the University of Hawai'i, which enrolls 50,000 
step 2: Learn About Barriers
The AP reviewed the literature on supports and barriers to college entry and completion. From this literature, a survey was drafted and then was revised based on feedback from students participating in a series of focus groups. Through the process, the AP learned about the types of support students needed to succeed, including help completing college and financial aid applications, finding funds for college tuition and supplies, resolving housing and safety issues, finding affordable transportation, locating services to help them care for dependent children and grandparents, accessing healthcare and health insurance, building new social networks, and developing computer, time management, and coping skills. 26 Findings were used to plan interventions and support applications for funding. to ho'iho'i (restore balance). As scholarship recipients, they must ho'okū, (anchor themselves in healthcare training and service) and learn through giving service to the program and community. Training is hana ka lima (hands-on), both in the classroom and through community service. As interns, students must mālama (care for, protect, and honor) the kūpuna (elders) on whom they practice and hone their NA skills. As a cohort, they must ho'oka'i (direct and uplift) each other so they succeed as a group, as the survival of the collective takes three were retained at WCC to continue in the Prep course.
In the next 6 months, two more students transitioned to RN training, and one student withdrew. Our experience shows that Pathway students increase their skills and confidence when made responsible for the program and all its participants, as well as for their own learning.
We found, however, that funding such interventions can be challenging. Most national funding resources are singlefocused, for example on a specific disease (e.g., cancer) or a specific solution (e.g., education). The AP had more success securing funds from entities that shared our mission to improve the well-being of Native Hawaiians than from research funders.
Next steps are to strengthen the evaluation system to better capture changes in healthy-living knowledge, health outcomes, and cultural pride. We also will follow students over time to examine long-term changes in their employment, income, and health status. It is our hope that the individuals who complete the Pathway and become RNs will experience multiple benefits and continue as partners in support of this program.
